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Introduction

Welcome to the first edition of the new quarterly newsletter for teachers and administrators of Arabic K-12 published by the National Capital Language Resource Center! The purpose of this newsletter is to serve the hardworking teachers and administrators of Arabic K-12 in the U.S., who daily teach the language of Arabic to a new generation of students. Please do let us know what you think of our first issue and what you would like to see more of in the future by e-mailing us at info@nclrc.org.
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Introduction to the National Capital Language Resource Center 

The National Capital Language Resource Center (NCLRC) is a consortium of Georgetown University, The George Washington University, and the Center for Applied Linguistics. The center is funded by the U.S. Department of Education’s Title VI Program. The mission of the NCLRC is to serve as a resource to improve the teaching and learning of foreign languages. It fulfills this function by providing material resources and professional services that derive from its activities and projects. For more information on the NCLRC, please visit our homepage at www.nclrc.org. This project of the NCLRC has six activities specifically aimed at serving the Arabic language teaching community in the U.S.:

1. Network of Teachers: The NCLRC is building a network of K-12 Arabic teachers in the U.S. through which teachers will be able to share materials, methods and discuss their experiences. The network will bring teachers together by organizing discussion groups and institutes on the teaching of Arabic K-12 in the U.S. The network will be facilitated through an e-mail listserv and website. To be included in this network, please e-mail us at info@nclrc.org.

2. Standards for Arabic: The NCLRC, the National Standards Collaborative, the American Association of Teachers of Arabic (AATA, http://web.wm.edu/aata/) and the National Middle East Language Resource Center (NMELRC, http://nmelrc.byu.edu/), are co-sponsoring the writing of Standards for Learning Arabic in the U.S. The Standards for Foreign Language Learning for the 21st Century, published in 1996 by the National Standards Collaborative, developed the language learning goals known as the “5 C’s” (Communication, Cultures, Connections, Comparisons and Communities) and used them to set standards for learning the Chinese, Classical (Latin and Greek), French, German, Italian, Japanese, Portuguese, Russian and Spanish languages. This new Standards for Arabic Project is now using the 5 C’s to set standards for Arabic learning. The first draft of the Standards for Arabic will be presented at the American Council on the Teaching of Foreign Languages Conference in November of 2004 (http://actfl.org). 

3. Newsletter for Teachers: Beginning with this issue, the NCLRC will publish a quarterly newsletter in Arabic and English dedicated to the field of teaching Arabic K-12 in the U.S., including feature articles, classroom reflections, lesson plans and other useful activities by teachers; stories of K-12 students and how they succeeded at learning Arabic; teacher training; teaching material reviews, and information on how to begin and support an Arabic K-12 program. But, we cannot do it alone! We need your help! To submit articles, or story ideas, please e-mail us at info@nclrc.org.  

4. Website for Teachers: The NCLRC is designing a website in Arabic and English to host the national network of K-12 Arabic Teachers, the Arabic K-12 newsletter, Arabic textbook reviews, job and funding announcements, links to other helpful websites and much more. The pilot site has begun with this newsletter. More content will be available soon! Check back often!

5. Archive of Arabic Materials: The NCLRC is now housing an archive of Arabic teaching materials. This archive will benefit teachers who are looking for new materials to teach Arabic, and teachers who are researching how Arabic is taught in other programs. We currently have over seventy textbooks and are collecting more. We will be reviewing all of these textbooks in our newsletter, beginning in this issue! For more information please e-mail us at info@nclrc.org. 

6. Summer Institutes for Teachers: The NCLRC will hold two Summer Institutes of particular interest to Arabic teachers: Computer Training for Teachers of Arabic by al-Husein N. Madhany on July 5-6 and Teaching Arabic K-12: Materials and Methods By Dr. Wafa Hassan and Dora Johnson on July 7-8. There are also sixteen other teacher training summer institutes you may be interested in. For more information or to register, please contact our office at info@nclrc.org or visit this website: http://nclrc.org/Suin04main.htm  

SCHOLARSHIPS ARE AVAILABLE!
Articles

The Future of Teaching Arabic K-12 in the U.S. Public Schools

by Mrs. Wafaa Maaki, The Dearborn Public Schools, Dearborn, Michigan

There is a new trend to teach the Arabic language in the American public schools. The immersion program at the Becker Elementary School, YALLA (Young American Learning Languages Activities), is an excellent model of teaching Arabic. The program began in 1994 and the design of the program included 50% instruction in English and 50% in Arabic. The nine-year review of the program which included classroom observation, parent and teacher surveys and interviews, and data on the students’ academic achievement in pre-kindergarten through fifth grades shows great academic results in both languages. 

In general, the test results show that 78% of students are proficient in both English and Arabic. Many parents, teachers, and committee members have supported the program. In its infancy, the program faced many challenges and obstacles. Some parents and some members of the Dearborn Board of Education did not support the program because of their fear that teaching Arabic in a dual program would interfere with the students becoming proficient in English. Some teachers were not confident teaching the Arabic language because of their lack of experience teaching Arabic and because of the lack of availability of Arabic language teaching materials. Lastly, there were no Arabic books or materials to start the program, nor money to fund the program. 

We started the program by solving some of the problems that we faced in the beginning of the program. Dr. Shereen Arraf, the director of the Bilingual Program in Dearborn, funded the program through a Title VII federal grant. Project YALLA staff and parents worked together on designing and implementing the program objectives and goals. Information about the needs of teaching Arabic went out to the community, parents, and Board of Education members. Monthly parental meetings took place and surveys were conducted to determine their interests and needs. About 500 books were translated into Arabic. Arabic software was integrated into teaching the Arabic language. Teachers were trained on best teaching practices and had implemented good lesson plans with scaffolding, modeling, and practicing. The YALLA program is an effective immersion program because it is based on a set of curriculum standards and best research on teaching foreign languages. 

Although Arabic is a difficult language to learn, teachers in the program have used many strategies that have helped make Arabic comprehensible for students. Teachers have taught the Arabic language in context and integrated it into the curriculum. The use of drama and visual aids, songs, media, hands on activities, and group activities have motivated children to learn the two languages effectively. Some strategies included reading aloud, guided reading, and the use of graphic organizers. 

Motivating children to learn Arabic is a concern in elementary schools. Some suggestions from YALLA teachers include giving the students a purpose for learning a foreign language, or a native language. Share with the students the history of the Arab-Americans and the Arabs’ contribution to modern civilization. Relate language to real life experiences and ask children to read in content areas about topics that interest them. 

The good news is that the National Capital Language Resource Center (NCLRC) is on its way to assemble a task force of Arabic teachers to write standards for the teaching of Arabic. In addition, the NCLRC is creating an Arabic network and newsletter, which will assist teachers to coordinate efforts and improve the teaching of Arabic across America in public and private schools. The future is bright for the teaching of Arabic in the U.S.!

Teaching Learning Strategies

By Dr. Wafa Hassan, The George Washington University

What are learning strategies? And why should we use them? 

         Learning strategies are ways of thinking and analyzing that the student uses to understand his or her learning process. A successful teacher is one who uses different methods to convey lessons, such as audio, visual, and sensory methods, in order to attract the students’ attention and to assist them to receive the knowledge from different sensory channels.

       Learning strategies are tools that students use by themselves, and they apply them to their own knowledge as they learn. The student who knows and observes his or her own learning process, learns more effectively and can understand and apply the new information in a positive way. Moreover, learning strategies can be applied to learning a new language. Using learning strategies will enhance the students’ learning of a new language. In addition, students will determine when and how they should apply these strategies and methods on other educational settings. 
         There are many different learning strategies and each has its goals and usages and ways of application that differ from one subject to another. However, the teacher’s role is essential at the beginning in teaching these strategies. He or she has to present the appropriate strategies for each lesson, explain each strategy and apply it. Then the teacher has to direct students toward applying and using the appropriate strategies that fit with the lesson. 

        The effective learning strategies that are used in language learning are divided into two parts: (1) Prior knowledge strategies and (2) strategies that depend on the task. The prior knowledge strategies are the ones that could be applied to different tasks and are based on the learner’s perception of his or her way of learning and method of thinking. On the other hand, strategies for educational purposes are different, because they depend on the task for which they are being used and the availability of the resources. 

       One of the most distinguished characteristics of the prior knowledge strategies are the strategies of planning, organization, observation, and the evaluation of knowledge. Obviously, these strategies are general and the student can apply and use them in different educational tasks. Generally speaking, prior knowledge strategies are cognitive, spontaneous, continuous, and organized processes that help the student to reach his or her educational goal. 

       Additionally, the strategies that depend on the task are the ones that focus on the way the student uses all the available resources in order to learn effectively. These strategies depend on the task and are divided into four major types: 

1. Prior knowledge strategies depend on using guessing, prediction, and linking new information to real life situations cognitively.  

2. This type requires students to use their imagination to visualize the knowledge and relate it to their own life. 

3. This type depends on using a variety of skills, such as organizing, exploring, discovering, and applying these skills on a sample that is generated from the original principal. 

4. These strategies are based on using a variety of educational or teaching resources. For example, dictionaries, Internet, and research articles. Also, the cooperation and the exchanging of ideas and knowledge. Finally, using positive reinforcement with students will enhance their ability to learn and perform effectively in the classroom. 

Below is a chart of learning strategies to teach to students of Arabic to aid them in their studies:

LEARNING STRATEGIES

	METACOGNITIVE STRATEGIES



	Strategy
	Description

	Organize / Plan
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Calendar
	-Plan the task or content sequence. 

-Set goals.

-Plan how to accomplish the task.

	Manage Your Own

Learning
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Pace Yourself
	-Determine how you learn best.

-Arrange conditions that help you learn.

-Seek opportunities for practice.

-Focus your attention on the task.

	Monitor
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Check
	 While working on a task:

-Check your progress on the task.

-Check your comprehension as you use the language. Are you understanding?

-Check your production as you use the language. Are you making sense?

	Evaluate
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I did it!
	After completing a task:

-Assess how well you have accomplished the learning task.

-Assess how well you have applied the strategies.

-Decide how effective the strategies were in helping you accomplish the task.


	TASK BASED STRATEGIES: USE WHAT YOU KNOW


	Strategy
	Description

	Use Background

Knowledge
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I know.
	-Think about and use what you already know to help you do the task.

- Make associations.

	Make Inferences
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Use Clues
	-Use context and what you know to figure out meaning.

-Read and listen between the lines.

	Make Predictions
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Crystal Ball
	-Anticipate information to come.

-Make logical guesses about what will happen.



	Personalize


	


Me
	-Relate new concepts to your own life, that is, to your experiences, knowledge, beliefs and feelings.

	Transfer / Use Cognates
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telephone


	-Apply your linguistic knowledge of other languages (including your native language) to the target language.

-Recognize cognates.

	Substitute / Paraphrase
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Spare Tire
	-Think of a similar word or descriptive phrase for words you do not know in the target language.


	TASK-BASED STRATEGIES: USE YOUR IMAGINATION

	Strategy
	Description

	Use Imagery
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Mirror, Mirror
	-Use or create an image to understand and/or represent information.

	Use Real Objects / Role Play
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Lights, Camera, Action!
	-Act out and/or imagine yourself in different roles in the target language.

-Manipulate real objects as you use the target language.


	TASK-BASED STRATEGIES: USE YOUR ORGANIZATIONAL SKILLS



	Strategy
	Description

	Find/Apply Patterns
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Pattern
	-Apply a rule.

-Make a rule.

-Sound out and apply letter/sound rules.



	Group/Classify
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Sort Suits
	-Relate or categorize words or ideas according to attributes.

	Use Graphic Organizers/

Take Notes
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Notepad
	-Use or create visual representations (such as Venn diagrams, timelines, and charts) of important relationships between concepts.

-Write down important words and ideas.

	Summarize


	Main Idea
	-Create a mental, oral, or written summary of information.

	Use Selective Attention
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Look for It
	-Focus on specific information, structures, key words, phrases, or ideas.

	TASK-BASED STRATEGIES: USE A VARIETY OF RESOURCES



	Strategy
	Description

	Access Information

Sources
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Read all about it!
	-Use the dictionary, the internet, and other reference materials.

-Seek out and use sources of information.

-Follow a model

-Ask questions

	Cooperate
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Together
	-Work with others to complete tasks, build confidence, and give and receive feedback.

	Talk Yourself Through It

(Self-Talk)
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I can do it!
	- Use your inner resources. Reduce your anxiety by reminding yourself of your progress, the resources you have available, and your goals.


Lesson Plans 

By Mrs. Lina Kholaki, The New Horizon Schools, Los Angeles, California

The following are three lesson plans focusing on teaching greetings, the use of personal pronouns, and the use of the negative. Puppets are used in the lesson plans for demonstration. 

Lesson Plan 1: Peace be upon you (al salaam alikum) – I am (ana) 

Objectives: 

Students will be able to: 

1. Introduce themselves in Arabic. 

2. Sing a song in Arabic with their teacher. 

3. Demonstrate greeting each other using puppets. 

Materials needed: 

1. Construction paper 

2. Color pencils or crayons, yarn, small buttons, small pieces of cloth materials in the shape of dresses and pants 

3. Sample of a puppet

4. Puppet Theater, teaching materials, a photo for the teacher, puppets of famous cartoon characters. In this project the teacher has chosen Blues Clues characters, and they are Magenta, Blues, & Steve.

The presentation: 

1. Students will sit in two different groups (boys & girls).

2. The teacher will greet the students by saying, “Peace be upon you, my name is Mrs …”).

3. The teacher will introduce her assistant to the students in English (“She will help me in teaching you at school”).

4. The assistant will say, “Peace be upon you,” and will introduce Steve the cartoon character to students. Steve (the puppet) will say, “My name is Steve, peace be upon you.” Then, she will continue introducing the other characters (Magenta & Blues).

5. The teacher will sing a song in Arabic using the Brother John tune. The song is mainly greeting and introducing her assistant and the cartoon characters to students. Students will repeat after their teacher and will introduce themselves and their classmates.

6. Students will sit in small circles to finish their projects.

7. Students will sing the song together using their projects. 

Lesson Plan 2 

Anta - Anti (You); Ana _ (I am) 

Objectives: 

Students will be able to: 

1. Sing the song with each other. 

2. Demonstrate using the gender pronouns. 

Materials needed: 

1. Construction paper

2. The puppets the students made for their last project 

3. Paper fastener

4. Hole puncher 

The presentation: 

1. Students will sit in two groups (boys & girls). 

2. Students will sing the same song with their teacher and with the puppets, and introduce themselves. 

3. The teacher while singing will point at a boy and ask him (man anta?) and will point at a girl and ask her (man anti?).  Students will answer pointing at themselves and say ana ........ . The purpose of this activity is students will differentiate between the pronoun that is used with males and the one that is used with females. For example, anta is used with a male and anti is used with a female. 

Lesson Plan 3:

Ma`a al salama (Goodbye) 

Objectives: 

Students will be able to:

1. Demonstrate the use of gender pronoun.

2. Differentiate between ana - anta - anti. 

3. Illustrate the use of la when it is needed 

Materials needed: 

1. Puzzle 

2. Magenta, Blues, and Steve

3. The puppets that the kids made

The presentation: 

1. Students will sit in two groups  (girls & boys). 

2. The teacher will follow the same steps in the previous two lessons.

3. Students will practice the use of gender pronouns. Boys will use them with girls and vice versa. Students will take turns in using the gender pronouns. 

4. The teacher will wrap up the lesson by saying ma`a al salama (goodbye). Students will repeat after their teacher. 

Interview with Mrs. Azmeralda Alfi, Administrator of the Bureau of Islamic and Arabic Education in Los Angeles, California, and Chair of Aldeen Foundation 

Interview conducted by Rula Hijazeen 

In this issue of our newsletter, the National Capital Language Resource Center is pleased to introduce and interview Mrs. Azmeralda Alfi, who is the Administrator of the Bureau of Islamic and Arabic Education in Los Angeles, CA, which serves the New Horizon Schools.  Mrs. Alfi is also Chair of the Aldeen Foundation, which focuses its effort on human services including forming middle schools in the city of Pasadena.

Mrs. Alfi’s efforts have not only been limited to these two educational and humanitarian centers, but she also has contributed in a variety of community service activities for the general public and the Islamic community especially.

Rula Hijazeen interviewed Mrs. Alfi on February 19, 2004. Rula’s questions are in bold face font. 

Tell me about yourself.

I am originally Egyptian, but in the early 1970’s, my family and I migrated to America, which I now consider my country.  I have one son and two daughters, and 11 grandchildren ranging between 9-22 years of age.

When did you start getting involved in teaching Arabic?  What programs did you contribute to forming? What was the special method you followed in teaching Arabic? 

When we first came to America, I felt a strong sense of responsibility toward the new generation, both of Arab and non-Arab origins.  I did not want them to lose their valuable heritage.

My involvement began in 1982 when I formed the first New Horizon School, which included the Arabic language as part of its curriculum.  We had a hard time finding qualified instructors and adequate materials and programs that could be used in teaching Arabic as a second language.  Despite our numerous efforts to create a curriculum, the lack of instructors and specialists remained. 

So I started looking for assistance, and visited the American University in Cairo, which has a large program for teaching Arabic as a second language.  I found their program to be the most successful program anywhere.  It is noteworthy to mention that the AUC program came as a grant from the United States.

Dr. Ali Baddawi suggested that I invite, to the United States, a few specialists in this field.  Prof. Ahmad Khourshid, Dr. Najwa Hidayat, and Prof. Lina Kholaki contributed in forming the foundation for the curriculum to be followed, which is teaching Modern Standard Arabic. 

What books are currently used in the New Horizon Schools?   

The assigned books are the series “I love Arabic” Uhibbu Al-Arabiyyah because this series includes a teacher handbook, a student handbook, and an activity book.  This collection of books also includes a variety of teaching methods for MSA, and is presented in six parts.

What are the biggest challenges in teaching Arabic?

One of the biggest challenges is the lack of specialized teachers, and specifically those who teach MSA.  In the U.S., there also is a lack of teacher-preparation university programs.  We urge the Arabic Department at Ohio State University to make their program available to teachers on the Internet, in order to prepare teachers involved in this field.

How were you able to overcome the challenges that you are currently facing?

The first step we took was to form a network between the four New Horizon Schools, where teachers share their views and their experiences among their peers.  This network is supervised by Dr. Dalia Abu Hajjar who follows up on the weekly preparation of lesson plans, goals, and objectives.  Dr. Abu Hajjar has the ability to make changes and alterations where needed, directly on the webpage.  Even though all this is done on the Internet, Dr. Abu Hajjar visits the schools every two months to follow up in the classroom.  Also, teachers are offered four training seminars per year by specialized instructors.

What are the major needs for the teaching of Arabic?

1) Presenting the Arabic Standards through the NCLRC office.

2) Forming curriculum suitable for K-12 students.

3) Offering training seminars on the Internet to enable teachers to be certified in teaching Arabic.

What is your advice to teachers in America?

My most valuable advice to teachers is as follows:

1) Possess a strong desire to present the best level of teaching methods, to the student.

2) Desire to better qualify yourself for this mission.

3) Participate at conferences offered by ACTFL because it helps widen your horizons, and is a valuable venue to learn from others.

Rula is a Research Assistant at the NCLRC, and also founder of Alpha-Z Language Center in Crystal City, VA.  She teaches Arabic at the Graduate School USDA. Her educational background includes a B.A. in International Relations, and current enrollment in Marketing and World Politics graduate programs.  Rula can be reached via email: rula@onebox.com
Resources for Teachers of Arabic K-12

by Maha Abdalla

During the NCLRC survey of Arabic programs, teachers and administrators told us of their need for teaching materials and resources. We scoured the Internet for such things that may be useful to you. We did not find much, but below is what we could find. If you know of any other useful resources, please let us know and we will include them in our next newsletter. If you do not know how to access the Internet, please ask your school administrator to assist you. If you need computer training, consider coming to the NCLRC’s Summer Institute “Computer Training for Arabic Teachers” in Washington DC from July 6-7, 2004. Below are lists of websites and organizations that may be of some assistance to you.
 Note: This list is only a beginning and clearly many of the sites are less than satisfactory. If you have additional sites that you have found useful, please send them to us. All of these Internet addresses were accessible as of May 18, 2004.

Organizations and Websites that Assist the Teaching of Arabic

Arabicizing Windows: Enabling Windows Applications to Read and Write Arabic
http://www.nclrc.org/inst-arabic3.pdf
The National Capital Language Resource Center is proud to host this paper Arabicizing Windows: Enabling Windows Applications to Read and Write Arabic by al-Husein N. Madhany. It provides detailed instructions for enabling Arabic reading and writing capabilities in Microsoft Windows 98, Windows 98 SE (Second Edition), Windows ME (Millennium Edition), Windows 2000 Professional, Windows XP (eXPerience) Home, Windows XP Professional, Microsoft Office XP, Microsoft Word 2000, Word Perfect, Internet Explorer 5.x, Internet Explorer 6.x, Netscape Navigator 7.x, and Mozilla 1.x. This paper also discusses useful, time-tested hints and resources for using Arabic with Windows including enabling the Arabic Proofing Tools, enabling the On Screen Arabic Keyboard, typing right-to-left, accessing Hindi numerals, defining Arabic romanization keyboards, and finding Arabic fonts, English/Arabic keyboards, Arabic QWERTY keyboards, and Arabic keytop labels.

Arabic Language Club

http://www.ruwad4.50megs.com/

This website is called the Arabic Language Club. It is part of AL ROWAD SCHOOL website. The link includes lessons in PowerPoint presentation for teaching Arabic language grammar and reading. The link also has articles about Modern Standard Arabic, and research papers on ways for teaching reading to struggling students. The Arabic Language Club is easy to navigate.  

Babel Arabic

http://lexicorient.com/babel/arabic/index.htm
This website is an online course for learning the Arabic language. It includes the basics for learning the Arabic language for the non-speaker of Arabic. Babel Arabic has information about rules of translation from English to Arabic, through comparing Arabic and English. Also, the website highlights the similarities and the differences between both languages in terms of pronunciation. The website can be helpful in providing some ideas for Arabic language teachers who teach Arabic as a second language or as a foreign language. 

Bureau of Islamic Arabic Education

http://www.biae.net/

The website of the Bureau of Islamic Arabic Education (BIAE) provides teachers and students with constructive information about teaching and learning in general. It includes links to teaching standards of Arabic and Islamic studies K-8. These standards are objectives that students should be able to accomplish by the end of the academic year. However, teachers can use these standards as a guide to create their own lesson plans in terms of teaching Arabic and Islamic Studies. The BIAE website also includes links for educational resources in different subject that might be useful for teachers to use in their classroom.

Islamic Foundation of North America

http://www.islamicedfoundation.com/syllabi.htm
This website is an Arabic language curriculum for K-12. The curriculum was designed by the Arab Academy, a provider of online Arabic courses and proficiency tests.  For further information about the Arab Academy you can log on to (www.arabacademy.com). The link has detailed information and guided instruction about teaching the Arabic language for each grade level. Arabic language teachers who have not been in an American classroom may benefit from this link. 

Arab Academy’s Arabic Language Proficiency Test

http://www.arabacademy.com/arabic/arabic/arabic_language_proficiency_test_e.htm
This web page is part of the Arab Academy website. It includes information related to the Arab Academy’s Arabic Language Proficiency Test, a language assessment test for the Arabic language. Information is provided on how the test is administered and the ACTFL proficiency scale guidelines. Test registration procedures are also available. The link is relatively new and there are some pages under construction. 

Arab Professional Translators Society

http://www.arabtranslators.net/gg_subj_index.htm
This homepage is part of the Arab Translators Network website (www.arabtranslators.net). The homepage is a guide for teaching verbs and their tenses, nouns, and articles and their usages in Arabic. The homepage is in Arabic and each rule is accompanied with an example that shows how the rule can be applied. The site also includes a source to searchable dictionaries. This site may be especially useful to Arabic language teachers who are not fluent in English.

Arabic for Non Arabs

http://www.lootah.sch.ae/ArabicTutor/MenuEng.htm
This website is for teaching Arabic to speakers of English. The homepage is in Arabic and English and it includes four main links: the Arabic language alphabet, commonly used Arabic words, sentences, and Arabic situational conversations. Each link is accompanied with an audio recording of the correct pronunciation. The order of the sentences can be a bit confusing so it may be better for a teacher to work with the student at first. It is better for the users of this homepage to download real media player to listen to the audio recording. It can be used as a supplementary aid to the beginning student.

Al Qamoos

http://www.alqamoos.com/
A dictionary resource that provides translation of lexical items from Arabic to English and Arabic to French as well as vice versa. This homepage is useful for Arabic language teachers who teach Arabic for speakers of other languages. It provides information on language use, so can be used for reference purposes. It is not necessarily comprehensive. It is part of a larger Web site, Ajeeb (www.arabic.ajeeb.com).

Learn Arabic

http://afl.ajeeb.com/
Learn Arabic is an interactive course that can be used well as a supplementary resource for students learning Arabic. In its free tour section, there is good pronunciation information, and good visual descriptions on the writing system as well as grammatical descriptions.

World Languages: Arabic

http://www.lerc.educ.ubc.ca/LERC/courses/489/worldlang/Abdulmanan/description.html
Although intended for ESL teachers who teach Arabic speaking students, this Web site can be a good resource to consult for contrastive information between Arabic and English. It includes information about the Arabic language phonology, and the differences between Arabic and English language in terms of grammar and writing system and some cultural information. The Web site has links to other resources.

Languages on the Web

http://www.languages-on-the-web.com/links/link-arabic.htm
Languages on the Web is an attempt to be a central resource for Arabic and English language links to topics that pertain to the Arabic language as well as the Arabic language-speaking world. For example, it can serve as a good reference for teachers looking for newspaper articles that they can use in class.

International Board of Educational Research and Resources: Huruf

http://www.iberr.co.za/huruf.htm
This homepage is part of the International Board of Educational Research and Resources (IBERR) (www.iberr.co.za.). The content is mainly an audio recording of the Arabic alphabet and includes a brief description of the role of the mosque in Islam, which can be used as cultural information. The site has many links to Islamic information.

International Board of Educational Research and Resources: Kasra

http://www.iberr.co.za/kasra.htm
This is another homepage on the IBERR website. It includes an online lesson with an audio recording for pronouncing the entire Arabic alphabet with al-kasra. It is a useful and reliable supplementary resource for Arabic teachers to use with beginning teaching Arabic students, particularly in teaching the correct pronunciation of al-kasra.

International Board of Educational Research and Resources: Methods

http://www.iberr.co.za/arabic7.htm#6
This is another homepage on the IBERR website. It includes some information about methods and techniques for teaching foreign languages with an emphasis on Arabic. There are sample lessons provided with practical suggestions on how to teach specific items. 

Al-Bab

http://www.al-bab.com
Al-Bab.com provides many links to various Arabic language sites as well as information in English on the Arabic speaking countries that could be interesting to the students and teachers for reference purposes. 

SCOLA Insta Class

http://www.scola.org/insta-class/arabic/
SCOLA has several impressive Arabic language lessons online. It has an audio file that the students listen to a broadcast from the Arab media and a text file they can use to read along or refer to. This site is a regular source of authentic texts that can be useful to teachers in developing materials and lessons and well worth subscribing to if there is a large enough program in your school or district.

Aswaat Arabiyya

http://langqtss.library.emory.edu/arabic_listening/index.html
Aswaat Arabiyya from Emory University is a useful website for Arabic students. It has many audio files with which they may download and practice their listening skills. The files are listed according to the students’ level of proficiency with Arabic. If the newscast is speaking too fast, there is an option to slow down the audio file, so the student can practice at the slower pace before returning to practice at the higher pace.  

The Center for Advanced Research on Language Acquisition
http://carla.acad.umn.edu/VPA/vpa.html
The Center for Advanced Research on Language Acquisition (CARLA) at the University of Minnesota hosts this website of hundreds of pictures from all over the world (including the Arab world) which teachers can download for use in their classrooms. 

The National Middle East Language Resource Center (NMELRC)

http://nmelrc.byu.edu/index.html
The National Middle East Language Resource Center coordinates the efforts of teaching Arabic and other Middle Eastern languages in the United States. The center have several projects including teacher training, materials development, testing and assessment, integration of pedagogy and technology, study abroad, and K-12 programs. 

The National Middle East Language Resource Center (NMELRC) 

Brigham Young University 

214 HRCB

Provo Utah 84602

Phone: (801) 422-7192 / FAX: (801) 422-0382

nmelrc@byu.edu
The Middle East Studies Association

http://fp.arizona.edu/mesassoc/
The Middle East Studies Association is a national organization of scholars studying the Middle East, North Africa and Islamic world. They hold an annual conference and publish several periodicals.

The Middle East Studies Association

The University of Arizona

1219 N Santa Rita Ave.

Tuscan AZ 85721.

Phone: 520-621- 5850

Fax: 520-626-9095

The UCLA Language Materials Project

http://www.lmp.ucla.edu/
The UCLA Language Materials Project is an archive and bibliography of books and materials about the teaching and learning of Arabic. 

UCLA Language materials Project

360 Kinsey Hall, Box 951487, 

Los Angeles, California 900095-1487

Phone: 310-267-4720

Fax: 310-267-4722

The American Association of Teachers of Arabic
http://web.wm.edu/aata/" 


http://web.wm.edu/aata/

The American Association of Teachers of Arabic (AATA) “aims to facilitate communication and cooperation between teachers of Arabic and to promote study, criticism, research and instruction in the field of Arabic language pedagogy, Arabic linguistics and Arabic literature.” The AATA publishes a yearly journal al-Arabiyya, and hosts conferences and a listserv. 

The American Association of Teachers of Arabic

Department of Modern Languages and Literatures

College of William and Mary

P.O. Box 8795

Williamsburg, VA 23187-8795

Phone (757) 221-3145

FAX (757) 221-3637

E-Mail: aata@wm.edu
Resources for Purchasing Arabic Language Materials

arabiclanguage.com, astrolabe.com, ibcbooks.com, iqrabookcenter.org, and noorart.com all have many textbooks and materials available for purchase for the teaching of the Arabic language: 

World Languages

http://www.arabiclanguage.com/
This website includes Arabic children books, dictionaries, Arabic movies, and it is a valuable resource for online Arabic translations. 


World Languages

2130 Sawtelle Blvd. Suite 304A

Lost Angeles, CA 90025

Phone (800) 900-8803, (310) 996-2300

FAX (310) 996-2303

Astrolabe, LLC

http://www.astrolabe.com/products/bycategory.php?cat=Learn+Arabic+-+Kids
This website includes interesting games for teaching Arabic language for kids. In addition, it includes books, dictionaries, and cassettes for teaching Arabic language and the Qur’an. 

Astrolabe, LLC
720 Plainfield Road, Suite A
Willowbrook, IL 60527

Phone: (630) 242-8030

Fax: (630) 242-8031

E-Mail: custservice@astrolabe.com
International Book Centre, Inc.

http://www.ibcbooks.com

This bookstore has an online shopping website. Users of this website can purchase Arabic textbooks in many different fields and specialties. 

International Book Centre, Inc.

2391 Auburn Road

Shelby Township, MI 48317

Phone: (586) 254-7230

FAX: (248) 879-8436

E-mail: ibc@ibcbooks.com

IQRA' Book Center

http://www.iqrabookcenter.org
This website is another online shopping resource for purchasing textbooks for teaching Arabic language K-12. Iqra has developed their own textbooks for teaching Arabic K-12.

IQRA' Book Center
2751 W. Devon Ave.
Chicago, IL 60659
Phone: 1-800-521-4272

773-274-2665  
Fax: 773-274-8733
Email: orders@iqra.org

Noorart

http://www.noorart.com
Noorat is an online shopping website for purchasing books, cassettes and videotapes for teaching Arabic language. Beside books, the website has toys and kids games for different age groups.

Noorart

27485 Schoolcraft Road 
Livonia, MI 48150

Phone: (734) 266-9953 or 1-888-442-5687

Fax: (734) 367-0933

E-mail: sales@noorart.com
AramediA Group

http://www.aramedia.com
Aramedia.com offers many Arabic language computer programs, including Microsoft Arabic Windows XP.

AramediA Group
761 Adams Street, Boston, MA 02122 USA
Phone: 617-825-3044 

Fax: 617-265-9648

E-mail: gnhbos@aol.com

Organizations and Websites that Assist in the Teaching of Foreign Languages

The Center for Advanced Research on Language Acquisition

http://www.carla.umn.edu/
The Center for Advanced Research on Language Acquisition (CARLA) at the University of Minnesota is one of the U.S. Department of Education’s Language Resource Centers (LRC). For more information on the LRCs see http://nflrc.msu.edu. CARLA studies multilingualism, multiculturalism and second language acquisition. 

The Center for Advanced Research on Language Acquisition

619 Heller Hall
271 – 19th Avenue South
Minneapolis, Minnesota 55455

Phone: 612-626-8600

FAX: 612-624-7514

E-mail: carla@umn.edu
The Northeast Conference on the Teaching of Foreign Languages

http://omega.dickinson.edu/nectfl
The Northeast Conference on the Teaching of Foreign Languages is a regional conference held annually to discuss and support the teaching and learning of foreign languages. This year’s conference was April 15–18, 2004 at the Marriott Marquis Hotel in New York City. 

Northeast Conference at Dickinson College
P. O. Box 1773
Carlisle PA 17013-2896

Phone: 717.245.1977

Fax: 717.245.1976

E-mail: nectfl@dickinson.edu
The National Foreign Language Center at the University of Maryland

http://www.nflc.org
The National Foreign Language Center at the University of Maryland focuses on the planning and drafting of policy toward the teaching of foreign languages in the United States. The website has many useful articles and links to other websites regarding language policy. The NFLC is also cooperating on several initiatives including such languages as Japanese, Chinese, Arabic and Spanish. 

The National Foreign Language Resource Center at the University of Maryland

7100 Baltimore Avenue, Suite 300

College Park, MD 20740

Telephone: 301.403.1750

Fax: 301.403.1754

The American Council on the Teaching of Foreign Languages

http://www.actfl.org
The American Council on the Teaching of Foreign Languages is a national organization that has 7,000 members who are foreign language teachers or administrators. ACTFL holds workshops, conferences, conventions and many other projects to further the learning of foreign languages in the United States. 

American Council on the Teaching of Foreign Languages
700 S. Washington St., Suite 210
Alexandria, VA 22314
Phone:  (703) 894-2900
Fax:  (703) 894-2905

E-mail: headquarters@actfl.org
Resources for Arabic Teachers K-12 is compiled by Maha Abdalla. If you know of any resources not on this list that would benefit Arabic teachers, please e-mail them to her at info@nclrc.org. Maha is a graduate of the George Washington University.

Arabic K-12 Textbook Reviews

Review of the Arabic Language K-12 Textbook Series Iqra’ 

by Mrs. Rajaa Aquil of the NCLRC, Center for Applied Linguistics and Georgetown University 

In each newsletter, the NCLRC will initially feature reviews of textbooks for the teaching of Arabic K-12 in the U.S., from the NCLRC Archive of Materials. Our goal is to inform of the existence and content of these textbooks, not to recommend one set above another. Decisions of their usefulness and quality are ultimately left up to the teachers and administrators of Arabic programs.

The purpose of these descriptive reviews is threefold. First, that teachers and administrators may read these descriptions to understand the content of the textbooks to assist them with deciding whether the books may or may not be appropriate for their students. Second, from the descriptions, we hope that readers will gain an understanding of how materials may be evaluated in an objective way. Third, that those who aspire or plan to create their own materials may learn from the successes and mistakes of previously published textbooks.

In this newsletter, we begin by reviewing the Iqra' Arabic Reader Series by Fadel Ibrahim Abdallah, published by the Iqra' International Education Foundation in Chicago, Illinois. This textbook series is available from the publisher at its website: http://www.iqrabookcenter.org. In our next newsletter, we hope to have reviews of the popular series, Uhibbu Al-Arabiyya.

We are also interested in reviewing teacher-made materials. If you have materials that you would like to share with other teachers and programs, please send them to us. Please remember that these reviews are not intended to criticize, but to increase teachers’ knowledge of what exists for the teaching of Arabic K-12 in this country.

Review of the Iqra’ Arabic Reader Series, Fadel Ibrahim Abdallah, Iqra’ International Education Foundation, Chicago, IL.


The Iqra’ Arabic Reader Series aims at teaching Arabic language skills to English speaking children using modern and traditional Arabic vocabulary. Before venturing into the reviews I would like to mention that these reviews are mainly descriptive and do not in any way recommend the series or books being reviewed. Nor are these reviews intended to reject their use.



The series being reviewed follows, in general, the direct method of teaching languages and covers Grades One to Six. The direct method concentrates on teaching a language through direct exposure to the target language without using or translating in the native language, and uses the target language as the medium of instruction in all situations. The method is designed to imitate the way children learn their first language and emphasizes the avoidance of translation.  It advocates the use of everyday vocabulary and insists on the introduction of phonetics and the spoken variety of the language. Concrete meanings of linguistic terms are introduced through lessons involving objects and abstract meanings are introduced through the association of ideas.  Oral communication and grammar are learned by induction. Oral communication skills are built up in a carefully graded progression. They are organized around question and answer exchanges between teachers and students.


The textbooks use a combination of the direct method and some more traditional approaches. For example, exercises also include translation into English and oral communication is not emphasized as highly as it would be in a textbook that is strictly based on the direct method.  The language taught is Modern Standard Arabic. 


For each level, the Iqra’ series consist of a student’s textbook and a workbook.  The series does not have a teacher’s manual.  The series concentrates on the visual element such as in writing and reading and in its presentation of the material and learning points.  For example, learning points are always presented in the form of a reading passage or a dialogue then followed by vocabulary item lists and then grammar activities.  Activities primarily center on the visual learning style.  As for the auditory, oral, or physical learning styles, they are not incorporated in the presentation and activities as much as the visual one.


  The content of the book is organized based on grammatical structures, which are also the focal points of the lessons.  The sequencing of the content is based on the complexity of the structures and the grading of the material in a book is suitable for the children at the elementary level.  However, the sequencing from one grade to the next may require some adjustment since the higher-level books appear to be substantially more difficult than the one just completed at the previous level.   


 The linguistic or language forms provided, like the vocabulary items and phrases, are communicative in nature. The activities that accompany the learning points often do not reinforce the communication. They do not engage the student in tasks that would require using the target language and thus to practice the language. 


The overall orientation of the textbooks are teacher centered, where presentation and activities of the learning points always give the control to the teacher. They would need to be adapted if the they are going to be used in classrooms where students are given autonomy in learning. 


The following reviews cover the Iqra’ Grade One, Two, Three and Four textbooks and workbooks.  


Iqra' Grade One teaches the sounds of the language where the association between a sound and its alphabetic representation is emphasized through writing and reading.  Iqra’ Grade Two is more complex as it delves into structures and sentences and does not emphasize the sound letter association any longer. Iqra’ Grade Three is quite a challenging textbook. The grammatical learning points may be difficult for children at the elementary level.  Iqra' Grade Four is less complicated than Iqra’ Grade Three, and it contains a lot of review sections where previously learned points are presented and drilled.

Abdallah, F. I., (1993).  Iqra' Arabic Reader. Elementary Level - Grade One.  Iqra’ International Education Foundation, Chicago, IL.

The following review looks into Iqra’ textbook and workbook for Grade One. The books are intended for children of 6-7 years old and aim at teaching basic reading and writing abilities to children and uses modern and traditional Arabic vocabulary.  This review is based on the analysis of the contents, which are described in Tables 1-3 at the end of the review.

The textbook and workbook have twenty-five lessons each.  The lessons are organized on the basis of grammatical structures to be learned.  The sequencing is graded according to the complexity of the structures, and follows a progression that is also suitable to children.  The student’s book assumes that the students have already acquired basic, but not systematized, knowledge of Arabic letters, sounds and writing system through Iqra's books Sail Through with Arabic Letters and Shape and Forms of Arabic Letters.

The emphasis of the books is on articulation of Arabic sounds, which is achieved through introducing short and long vowels in isolated words.  The same vowels are further introduced in the context of simple basic structures and sentences.  Arabic consonants are introduced one by one, however, not in the order they come in the Arabic alphabet, but based on the place where they are articulated in the vocal tract and on the level of their complexity.  For example, the books starts with frontal sounds that are universally applicable to all languages and then moves backwards in the vocal tract to the Arabic guttural sounds.

Arabic syntax (word order) is introduced through simple words, phrases and then sentences, which increase in variety and complexity.  Vocabulary items also progress in complexity based on the child’s development.  

Lessons and learning points are presented through pictures, texts of single words and phrases, short sentences, and songs, mainly through reading and writing and listening.  Learning points are presented gradually.  Children are exposed to the learning points in the passages and dialogues before that point becomes the objective of a subsequent lesson.  

Speaking and listening skills are practiced through controlled activities such as answering yes/no and information questions.  Physical activity is included as in writing exercises where the child practices Arabic writing through coloring first and then tracing, copying and finally writing.  Listening as in listen and repeat, and reading activities are integrated to emphasize the alphabetic letter and its connection to the sound it represents, which is achieved through free responses prompted by pictures.  Questions, which are either written, review, or integrative questions constitute a major part of the activities.  In these questions, language skills like listening, reading and speaking all are integrated to serve writing. The overall orientation of the textbook is teacher centered.

The book contains a glossary and appendices of songs, and Arabic alphabet tables.  The quality of the paper is very good and the illustrations are quite vivid and appropriate to the Islamic and Arabic culture. The topics of the books revolve around themes related to the child such as school, food and drink, and animals.  These themes are illustrated through isolated words at the beginning of the book and as the child progresses themes are represented in short sentences and statements.  

As for the workbook, it includes supplementary material for the child to enjoy and learn from.  It practices the following language components: vocabulary, grammar, writing, reading, pronunciation, speaking, and listening through teacher centered activities, especially in listening and speaking where the teacher is the sole auditory source of the language.  There are also child-centered activities such as an exercise in the workbook, which asks the child to write a verb describing an accompanying picture.  In this activity the teacher could let the children generate as many responses as they could and not be confined to certain answers.  Other activities in the workbook revolve around association, identification, discrimination and recall of sounds, letters, words, and grammar words and structures.  Vocabulary, identification of words and their meanings is accomplished by matching activities which ask the child to establish the association between the written word and its picture.  As for recall of sounds, letters, vocabulary items, and or grammar constructions, fill in the blank picture-accompanied exercises, which ask to supply the missing sound, letter, word or grammar are used.  

Contents of the book are illustrated in the following Tables 1-3.

Table 1: Grammar

	Learning point
	Examples
	Learning point
	Examples

	Pronouns (personal,

object of preposition, demonstrative)
	هو، هي، أنا، أنت، أنتِ، به، بها، هذا، هذه، ذلك، تلكِ
	Nouns 

Making the indefinite noun definite
	(Masculine and feminine, concrete, shapes)

أداة التعريف ال

	Verbs 
	3rd person singular masculine, 3rd person singular feminine, first person plural
	Adjectives
	Colors

	Adverbs
	هنا، هناك
	
	


Table 2: Word Order and Structures

	Learning point
	Examples
	Learning point
	Examples

	Question words
	ما، أين، هل، من
	Particles
	واو العطف

	Prepositions
	على، في، أمام، خلف، تحت، فوق، داخل، خارج
	Questions
	Yes/No

Information


Table 3: Pronunciation & Writing

	Learning point
	Examples
	Learning point
	Examples

	Pronunciation of different vowels


	Short vowels, long vowels, alif maqsurah  سلوى
	Tashkiil
	Sukun, nunation

	Consonants
	Sun & moon letters
	Vowel changes
	Feminine vowel ending   تاء المربوطة


Abdallah, F.I. (1993). Iqra' Arabic Reader. Elementary Level - Grade Two. Iqra' International Education Foundation, Chicago, IL.


This review looks into Iqra’ textbook and workbook for Grade Two. The content and presentation in this book are more complex than those in Grade One. The books intend to teach 7-8 years old children.  The following review is based on the contents of the books and can be found in Tables 1-4 at the end of the review.


Both the textbook and workbook contain thirty lessons, fifteen each.  The lessons are organized according to the complexity of the grammatical forms being taught and they progress from easy to more difficult.  However, it might have been helpful if the author had stated the rationale behind the sequencing that is adopted. 


The emphasis is on grammar and vocabulary.  The focal grammatical points covered in each lesson are listed in a framed page at the beginning of the lessons.  Some of these points are previously presented in Grade One and some are new.  But in general, grammatical structures have increased in complexity and in length.  These points are no longer presented in single words and two word phrases as in the Grade One textbook, but they are presented in longer phrases, sentences and questions. The points presented in the framed grammar page are then contextualized and presented in the context of a passage, a dialogue, a story, a song or a poem, or a fable. Then vocabulary items of the unit are presented in a list with their English translation. The lists are included for the purpose of getting the child acquainted with every single vocabulary item, phrase, and construction that is in the reading passage and also for the purpose of practicing reading, listening and speaking.   The author states in the introduction that the items are to be read by the teacher and repeated aloud by the learners collectively and individually.  



Activities follow the vocabulary lists.  Activities in each unit center around vocabulary, and grammar work, while listening is limited to listen and repeat.   Majority of the activities in the units are listen and repeat, where grammar points and vocabulary items are practiced through reading while listening to the teacher and repeating after him or her.  In some units grammar exercises follow.  Some of these exercises include, choosing correct grammatical words to fill in the blanks, exercises on the correspondence between grammatical points that involve gender agreement, matching exercises between questions and their correct answers, reading and review exercises as in answering information questions based on reading passages of previous lessons. 


The workbook is a good supplement to the textbook, as it contains activities that are not present in the textbook, such as writing exercises and activities. These activities are either religion or grammar oriented; for example, religion based exercises such as copying verses or “’Ayat” from the Qur’an, and other grammar based writing activities like filling in the blanks, matching between parts of a grammatical sentence or question, re-arranging scrambled words, formation of definite nouns, verb inflections for number and gender, vocabulary recall, word formations, reading aloud, and reading comprehension questions based on passages in the textbook. Both the textbook and the workbook are teacher centered.


Tables 1-4 illustrate the contents of the books. 

Table 1: Grammar

	Learning point
	Examples
	Learning point
	Examples

	Pronouns (personal, demonstrative, possessive, connected pronouns) 
	هو، هي، هذا، هذه، ذلك، تلك هؤلاء،  لك، لي، جارتي ، ـها، ـه، لزيارتهما، مزرعتهما، تأكله، ليأكلها، فرأته، فصدقها، ليقتله 
	Nouns (masculine vs. Feminine broken plural) 
	بقرـ أبقار، خيل- خيول، مسلمات

	
	
	
	

	Verbs (present, past, imperative and future tense - gender agreement (
	يقول، قال، اصطادوا، ساعدني، تعال، سوف يقول-  يطبخ،  تاء التأنيث، تطبخ،  
	Adjectives comparative structures Adjectives gender agreement
	أفضل

بركة كبيرة، بيت كبير أمريكي، أمريكية، لبناني، لبنانية

	Verbs (number agreement)
	أطبخ، نطبخ، ا ذهب، نذهب
	Adverbs of place and time
	قرب، بعد أربع سنوات  

	Verbs (inflection and tashkiil)
	المضارع المرفوع:  يصحوُ، أسلمُ، نضعُ، يتناولُ، تنظفُ، يقولون 
	
	


Table 2: Word Order and Structures

	Learning point
	Examples
	Learning point
	Examples

	Subject and predicate   
	أنا مسلم
	Accusative verbal noun 
	ضربه الأسد ضربةًَ 

	Questions structures 
	  لمن، من أين
	Demonstrative phrases  
	كان في ذلك البيت كلب ضخم

	Prepositional phrases 
	من نومه، في المساء
	Waw to express condition (while) 
	عد جحا حميره وهو راكب

	Wasl structures, conjunctives 
	 اذهب واجمع الحطب- ثم ارجع إليَ
	Negation
	  لا تحب، لا يغرد

	Verb object structures 
	أركب الحصان، أساعد جدي و جدتي 
	Structures with the verb to be 
	كان مختفيا، كان في ذلك البيت

	Idafa Structures 
	فريق الكشافة، طعام العشاء
	Accusative form 
	يحبنا، من أجلنا  

	Vocative structures  
	أيها الملك العظيم، أيها الذئب
	Particles-  أن، إن  - structures with particles  
	 شعرت أنه حزين،  إن العصافير لا تحب الأقفاص، لاحظت أن عصفورها لا يغرد. 


Table 3: Pronunciation of Vowel Change 

	Learning point
	Examples
	Learning point
	Examples

	Vowel change in sound plurals
	خيل، خيول، بقر، أبقار
	Inflection & tashkiil
	المضارع المرفوع:  يصحوُ، أسلمُ، نضعُ، يتناولُ، تنظفُ، يقولون 


Table 4: Vocabulary, Expressions & Culture

	Learning point
	Examples
	Learning point
	Examples

	Vocabulary items and expressions 
	 السلام عليكم، كيف الحال، فرصة طيبة، أهلا وسهلا،  شكراً لك، عفواً، لا شكر على واجب
	Animals
	عصافير، عصفور الديك، أرانب، ثعلب، دجاجة، أسد، ذئب،  كلب

	Numbers 
	حميره العشرة، عشرة حمير، ركب واحداً منها، وجدها تسعة، أربع ساعات، عشر خيام
	Nature
	الورد، الزهر، الماء، الشجر، الجو، الشمس، القمر

	Family and family member words
	أسرتي، أبي، أمي، أخي، أختي، جدي، جدتي،  
	Religion 
	مسلم، مسلمة، تصوم، يصوم، يتوضأ، تتوضأ، زكاة، رمضان ،  يحج، بيت الله الحرام، مكة، النبي، لا الله إلا الله، بسم الله، صلاة الفجر، الإسلام ديني، محمد نبيي، القران كتابي، يصلي المسلم خمس مرات

	School life 
	التلميذ، التلميذة، ساحة المدرسة، القلم، الكتاب، المعلم، حقيبة، مدرستي، أستاذي، مدرس، مدرسة 
	The beautiful names of Allah (Allah’s Attributes) 
Allah beautiful names are in the workbook as copying exercises. 
	أسماء الله الحسنى  -الرحمن ، الرحيم، الملك، القدوس،السلام، المؤمن، المهيمن، العزيز، الجبار، المتكبر، الخالق، الباري، المصور  الغفار، القهار، الوهاب، الرزاق، الفتاح، العليم، القابض،  - All of 

	Countries and nationalities
	   بلادي،   أمريكي،  أمريكية، سوداني، السودان، لبنان، لبناني، لبنانية، فلسطين،  السعودية، سعودي،  كندا، كندي، مصر، مصري، تونس، تونسي، سوريا، سوري، الكويت، كويتي، العراق، عراقي، اليمن، يمني، الأردن، أردني، المغرب، مغربي، الجزائر، جزائري، فرنسا، فرنسي
	
	


Abdallah, F. I., (1993).  Iqra’ Arabic Reader. Elementary Level - Grade Three. Iqra' International Education Foundation, Chicago, IL.

The following review examines the Iqra’ textbook and workbook for Grade Three. The author states in the introduction that this book is for the intermediate level and is intended for ages 8-9.  The review is based on the analysis of the contents of the book.  The summary of the contents is provided in a subsequent part of this review (Tables 1-5).

Both the textbook and the workbook include thirty lessons, fifteen each.  The textbook is organized and sequenced on grammatical structures and the sequencing progresses from easy to more difficult.  Although the organization is based on the complexity of the grammatical structures, no further rationale is given by the author as to the purpose or reason for the sequencing adopted.

The emphasis of this textbook is mainly on grammar, vocabulary study, and pronunciation as in tashkiil and tanwiin, identifying and discriminating between confusing sounds.  The practice on grammar, vocabulary and pronunciation is accomplished through listen and repeat, and read aloud activities.  Learning points are always presented in the form of reading passages and even listening and pronunciation skills are practiced through reading aloud.

Grammar points are presented in a framed page before they are presented in the context of a passage or a dialogue. The author states in his introduction that these pages are for the teachers only and learners should be discouraged from reading them.  Grammar and learning points that are on the framed page are then presented in the body of a passage or a narrative, a song or a poem.  Then, a list of each and every vocabulary item and expression that is in the reading passage is provided.  This list contains the Arabic vocabulary items and their English translation.  The vocabulary items are in Modern Standard Arabic, although some of the expressions are also used in everyday language.  Some of the expressions are religious in nature. 

The textbook covers various topics including everyday and school life, civics and Islam. For example, in terms of everyday and school life, the following topics are present: school, family, sports, daily and weekly schedules, food and drink, going to the market, nature, and the seasons. Topics related to teaching civics and Islam are honesty, help and cooperation, the Prophet’s pilgrimage to Medina, Islamic ethics, courage, and table manners. 

The workbook complements the textbook with written exercises. These exercises are largely Qur’anic application exercises and grammar work.  There are also grammar drills such as matching between words and phrases, filling in the blanks, and changing singular verbs to plural. In Qur’an exercises the students are asked to copy and fill in the blanks from Qur'an verses. 

Tables 1-5 illustrate the contents of the book.

Table 1: Grammar

	Learning point
	Examples
	Learning point
	Examples

	 Pronouns

Personal
(Separate pronouns)
	نحن، هما
	Nouns

Definite articles
	مكتبتان كبيرتان

	Possessive

(Connected pronouns)
	مكانهما، احدهما، مدرستنا، دروسكم  
	Proper names
	مكة، المدينة،قريش

	Demonstrative
	هذا، هذه،ذلك، تلك
	ٍSingular, Dual & Plural

Sound plural vs. broken plural

	يديها، يديه، ناقتين، مكتبتان.

احدى الليالي،  يسير في حي من الاحياء المدينة المنورة ليتعرف على احوال المسلمين،كان عمر يريد ان يساعد الفقراء و المحتاجين، ويرعى المصابين و يعود المرضى  

	Verbs
	
	
	

	Tense (present, past, future, imperative)
Verb inflection for number & gender
Verb inflection for number & gender
	نذهب الي مدرستنا، الرياضة، تستمع لكلامه، نفهم ما يريد، نقدم المساعدة،  أي الأ لعاب تحبون، التلميذ يدرس وقت الدرس و يلعب وفت اللعب،  تاكلون، تشربون.

انا قلت، ماذا قلت يا علي، ماذا قلت يا هناء قال المدرس، قالت نبيلة، تحدث معلم الرياضة، تحدثت معلمة، درستم، عرفتم، تشربون، تأكلون،  كان يركبان، تذهبان، تركبان، سيفعل، ستفعل،   ستذهب، سيفعل، ستفعل، ستفعلين، سأفعل/ تحدثَ معلم الرياضةِ، تـَحدَّثَتْ معلمةُ الرياضة ستفعل، ستفعلين، سأفعل/ تحدثَ معلم الرياضةِ، تـَحدَّثَتْ معلمةُ الرياضةِ 
اعدي اللبن يا ابنتي، اخلطية يا ابنتي، فكر، تأمل
	Verbal noun
	زيادة، تنظيف، ترتيب، شراء، احتفال، تحضير، 

	Negation
	لا تحزن، أن الله  معنا، لا تخافي
لم يهرب، لم تهرب، لم أتكب ذنباَ 
	Adjective & Adverbs
	

	
	
	Number & gender agreement
	

	Transitive vs. Intransitive
Accusative Case
	يتعلم القراءة و الكتابة، علم الإنسان.، جمع الغداء، تعرف الطريق، تصنع عسلا لذيذ.

مرت الأيام، كبر الصبي، وقف الولد في مكانه

	superlative
	

	
	
	Adverb of time
	غداً، في الصباح، بعد عودتكم، بداية العام الدراسي


Table 2: Word Order & Structures
	Learning point
	Examples
	Learning point
	Examples

	Statements (Equational Sentence: Subject & Predicate
	هذه مدرستنا، مدرستنا جميلة، مدرستنا نظيفة
	Passive voice
	 سُرَّ الخليفةُ عمر

	Questions
	 ما هي أيام الأسبوع، ماذا فعلت يوم السبت?  الماضي، كم يوما في السنة
	Laysa & 'Asbaha structures
	لست جبانا، ليس الطريق ضيقا، أصبح قائداً عظيما

	Idafa Structure
	دَرْس الرياضةِ، كرةَ القدمِ
	Verb-Preposition Idiom and its and its conjugation with different subjects
	احتاج إلى ورقة لأكتب رسالة، نحتاج إلى الحليب لنغذي أجسامنا

	Conjunction structures
	في مدرستنا نتعلم القراءة و الكتابة و الحساب و العلوم
	Obligation structure idiom
	يجب أن نأكل عندما، يجب أن أذهب إلي البيت بعد المدرسة، 

	The structure of Exception
	هَرَبوا جميعا إلاَّ وَاحِداً
	Relative particles and structures
	نفهم منة ما نريد، نقدم له المساعدة التي يحتاجها.


Table 3: Pronunciation

	Learning point
	Examples
	Learning point
	Examples

	Vowels
	Short vs. long vowels
	Consonants
	 المقارنة بين صوتي العين و الهمزة / ص، ض / ط ،ظ / ظ ، ذ / س ، ص / ك ، ق /  ح ، هـ /  ث ، س / خ ، غ / ز، ظ / د ، ض /

	Vowel change

Broken plural
	حي، إحياء، ليلة، ليالي. فقير، فقراء
	
	


Table 4: Vocabulary

	Learning point
	Examples
	Learning point
	Examples

	Numbers, numbers and their counted nouns
	عشرون، عشرين، اثنا عشر شهراً، ثلاثون يوما، واحد و ثلاثون يوما، ثمانية و عشرين يوما، ثلاثة اشهر، ثلاثمائة وخمسة وستون يوما.
	Idiomatic expressions
	احتفالاً بـِ ، أن شاء الله، أعانك الله، استعدادً لـ، وعدني أن، متشوق لـ، صلى الله عليه وسلم، رضي الله عنه، الله اكبر، أنا أسف، السلام عليكم ورحمة الله، أهلا و سهلا، شكراً، جزاك الله خيراً، أمير المؤمنين، في سبيل الله، مكافأة لـ ، مكافأة لكم، مكافأة لك، 

	Related derivative forms
	ذاهب - ذهب
	
	


Table 5: Writing, Culture & Language Used

	Learning point
	Examples
	Learning point
	Examples

	Dropping of Alif of the Definite Article in writing
	للطعام، للحيوان، للمعلمة، للايمان 
	Culture
	Arabic oriented

	Language used
	1. Modified or simplified (adapted for the learning level)

2. Religious


	
	


Abdallah, F. I. (1993). Iqra' Arabic Reader. Elementary Level l - Grade Four. Iqra' International Education Foundation. Chicago, IL.


The following review looks into Iqra’ textbook and workbook for Grade Four.  The books are intended for children 9-10 years old.  The review is based on the analysis of contents of the books, which are in Tables 1-2 at the end of this review.


The present textbook follows an organization different from the ones in Grades 

One, Two and Three. Grade Four textbook is divided into units of different themes and topics centering on Arabic culture and traditions. The sequence of the contents is based on the complexity of the grammatical structure being taught and progresses from easy to more difficult. There is a preponderance of religious passages in the book. The author rationalizes selection of the texts that by doing so the learner begins the first steps in familiarizing him- or herself to reading the Qur'an in its original form. Input and language variety used is simplified in the reading passages related to everyday themes like school life, food and drink, but religious and authentic when verses from the Qur’an are presented.  


The text and workbook have thirty lessons, fifteen each. The fifteen lessons in the textbook are distributed in six fields. These fields and themes are: greetings, getting acquainted and courtesy expressions; the home and the family; food and drink; the school and study (learning); the world of sports; and the world of animals. 


Both the textbook and workbook concentrate on reading and integrate the other language skills to serve reading and reinforce it.  Writing is also given importance but the activities used are mainly Qur'an application exercises or grammar drills.  Free writing is limited to expanding vocabulary items and expressions into short sentences. Both listening and speaking do not have the same emphasis which writing and reading have.  Speaking for example, is limited to drills that require the student to give short answers to questions in the book or asked by the teacher.  In some of the lessons role-play tasks are presented, but completely controlled and teacher centered.


Spiraling is emphasized.  Not only are points learned in earlier lessons reinforced but also points learned in previous grades such as Grade One, Two, or Three are reviewed and drilled. 


The emphasis is on language structures namely in the form of vocabulary items and expressions and grammar rules.  The grammar of each lesson is presented in a framed page prior to the reading passages, which include the learning points. These reading passages come in the form of a story, or a dialogue.  The text is followed by a list of vocabulary of each and every vocabulary item and expression that appears in the passage along with its English translation accompanying the Arabic words and phrases.



The workbook as in the previous grades supplements the reading book especially in the writing activities. These exercises are mainly Qur'anic as in Qur’an application drills or grammar drills.  Free writing is not reinforced except in activities requiring the learners to expand vocabulary items into short sentences. 


The learning points in grade four are presented mainly as grammatical structures.  The following Tables 1-2 illustrate some of these structures. 

Table 1: Grammar

	Learning point
	Examples
	Learning point
	Examples

	 Pronouns (personal, possessive, demonstrative, relative pronouns(
	 أنت، أنتما، انتم، أنت، غائب هو، هي، هما، هم، هن، متكلم، أنا، نحن، مخاطب، أنا، أنت، هو،  هما، أنتما، انتم، انتن، قلمي، هذه، هذا، تلك، ذلك،

الذي، التي،  
	Nouns )definite and indefinite nouns, definite articles, singular vs. plural, masculine vs. feminine, proper names(

Plural masculine & feminine  (sound & broken) 
	الضمائر، أسم العلم، مصر، خالد، الاسم المعرف بأل التعريف المعلمة، التاريخ،  أسم الإشارة،هذا، هذه ، تلك،  الاسم الموصول ، الذي، التي، الاسم المضاف لواحد من الأسماء السابقة ، كتاب الطالب،  لضمير المثنى، هما، أنتما

	Verbs
	Transitive and intransitive, 

inflection and conjugation of verbs
	Tense 
	Present, past, future and imperative verb tenses

	Agreement

Number agreement between verb and subject

Gender agreement between verb and subject  
	 (singular vs. plural)

 (feminine vs. masculine)
	Adjectives, superlative
	اسم التفضيل


Table 2: Pronunciation and Structures

	Learning point
	Examples
	Learning point
	Examples

	Nominal and verbal sentences
	
	Conditional structures
	

	Questions
	
	
	

	Pronunciation, vowel change and consonant change as in the passive voice 
	قلب الياء  المد الى الف المد في الفعل المضارع المبنى للمجهول
قلب الف المد الى ياء المد في الفعل الماضي المبني للمجهول
	ِAccusative form, vowel ending w/inflection tashkiil 
and tanwiin with different inflections, prepositions
	نصب المفعول به،
الفتحة أو تنوين 
الكسرة في جمع المؤنث السالم أو تنوين الكسرة، الياء (ـين) في جمع المذكر السالم و المثنى بالياء
 رفع نائب الفاعل، 
 تشكيل الفعل الماضي المبنى للمجهول،
 تشكيل الفعل المضارع المبني للمجهول.

الكسرة بعد حرف الجر إلى، 

	Subject and agent 
	فاعل و نائب الفاعل
	Prepositions
	عن، في، من، ب، ل، امام، خلف، بعد، قبل


Mrs. Rajaa Aquil is a Ph.D. student of linguistics at the Georgetown University and currently is a Research Assistant at the NCLRC and the Center for Applied Linguistics.

.............

Upcoming Conferences and Workshops

The NCLRC will hold two Summer Institutes of particular interest to Arabic teachers: Computer Training for Teachers of Arabic by al-Husein N. Madhany on July 5-6 and Teaching Arabic K-12: Materials and Methods By Dr. Wafa Hassan and Dora Johnson on July 7-8. There are also sixteen other teacher training summer institutes you may be interested in. For more information or to register, please contact our office at info@nclrc.org, 202-973-1086, or visit this website: http://nclrc.org/Suin04main.htm  SCHOLARSHIPS ARE AVAILABLE!
In Our Next Issue...!

In the next issue of the Arabic Teachers’ Newsletter we’ll have more articles, lesson plans, interviews, announcements and resources for your classroom. We want this newsletter to be as helpful to you as possible. Please e-mail us with your comments on this newsletter and what you would like to see more of in the future. Also, if you would like to contribute ideas, articles, resources or announcements, please e-mail us at: info@nclrc.org. 

Editor’s Note:

We hope that you find the information in this issue useful and relevant to your work. Please photocopy and share the newsletter with your colleagues and students. If you would like to include information or reprint articles from our newsletter in another publication, we encourage you to do so, with standard source information. We ask that you communicate to us what you share, republish, and disseminate so that we can keep track of our information dissemination for government accountability purposes. Such information can be sent to the attention of Shawn Greenstreet at info@nclrc.org.

If you were forwarded this newsletter, and would like to subscribe directly, e-mail us at: info@nclrc.org Please note that unless otherwise stated, all contributors can be contacted at the NCLRC by postal mail or e-mail. To receive the newsletter, submit ideas, articles or inquiries, inform us of duplicate mailings, or be removed from the list, please contact: 

Shawn Greenstreet
Editor, Arabic K-12 Teachers’ Newsletter 
NCLRC 2011 Eye St, NW Suite 200
Washington DC 20006 
Tel: 202-973-1086
E-mail: info@nclrc.org
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� The NCLRC has copies of the Uhibbu Al-Arabiyyah series in its archive of Arabic teaching materials.  The books can be ordered from http://www.noorart.com or (1-888-442-5687).


� The National Capital Language Resource Center is not responsible for content on external websites. 
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